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1. Introduction
As a 2-year college, a large challenge for the Global Communication Department is the limited time to 
achieve program goals.  A large portion of the 2-year associates degree program is focused on building 
language proficiency.  However, to benefit students, there is increasing pressure to provide students with 
coursework related to other important areas such as computer skills, the use of multi-media, non-language 
work-related knowledge and skills to but name a few of the other overall goals of the program. For these 
reasons, it is always a goal to find new ways to both help students to become more autonomous in their 
language learning and to motivate students to study and practice outside of class time.  
In November 2013, I was introduced to Burlington English (BE) while at an international conference. On the 
recommendation of a long-term partner from Chichester College, I agreed to a demonstration of BE language 
learning and teaching products. The demonstration was very impressive and it seemed BE products and 
services may be of value to Nagasaki Junior College (NJC) students. I expressed a desire to pilot the program 
with some of our students before I would be willing to suggest the use of BE at NJC. Over a period of 6 
months, both the representative and myself worked together to find a way to pilot their products.
Before describing the BE Pilot project and data collected, a concise description of BE will be given. The 
following describes BE (2015) as seen on their homepage.
Table 1.  Burlington English homepage information
For over 30 years, Burlington has been publishing educational material used by millions of students 
around the world. Today, Burlington is a major supplier of digital material for students learning English. 
Burlington continues to grow, enter new markets and introduce new innovations in language teaching 
and learning.
Burlington was founded in response to the growing number of people who need to learn or improve their 
English. Whether for work, study or everyday life skills, English fluency is essential. Our mission is to 
help these people achieve their goals.
In 2009, after years of development, Burlington launched Burlington English, an online digital solution for 
language learning. The centerpiece of Burlington English is its innovative speech-processing platform.
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Burlington English’s cutting-edge, proprietary and patented technologies provide English programs with 
the most advanced online platform in the world for learning English.
The unique program for English acquisition offers a blended learning solution, which combines face-to-
face classroom activities with anytime-anywhere access to state-of-the-art online interactive courses. 
Students are free to use the online course materials as much as they like, whether that’s a few hours a 
week or several hours a day. They’re limited only by their motivation to succeed.
Burlington English was built from the ground up using the best methods identified by linguists, educators 
and software developers for overcoming the specific challenges of language learning. It offers an 
unparalleled SpeechTrainer® to help users perfect their pronunciation and listening skills. Its focus on 
pronunciation training means users get the kind of practical, real-life training that results in true English 
proficiency, vital for all those seeking pathways to advance their careers. Built-in data collection helps 
ESL instructors monitor individual student progress, identify problem areas, and develop a customized 
course of study.
With BurlingtonEnglish, you can help your students achieve their goals – and further the value of your 
institution or business at the same time.
For more information, please access their home page at the following URL:
http://www.burlingtonenglish.com/about-us-2/ .   
2. Pilot Program
Two months prior to the start of the pilot program, an invite was sent out to all the students of the Global 
Communication Department. The invite stated that two students were wanted to participate in a 4-month 
study of English learning software.  The invite also stated that the 10,000 JPY fee for the use of the software 
would be waved for those selected but that students would be expected to study using the software for 1-2 
hours weekly as part of the pilot project agreement.  
Within the first day, two individuals expressed interest and were selected to be the two pilot-program 
participants. Both participants were Japanese, female, and between the age of eighteen and nineteen years 
old. They will be referred to as Participant 1 (P1) and Participant 2 (P2).  Based on their scores on an English 
proficiency test, both P1 and P2 would be considered in the top 25 percent of their program cohort.  
P1 and P2 were given a joint 1-hour tutorial on how to access and use the BE program.  They were asked 
to do one to two hours of self-study per week for a period of fifteen weeks.  Each week, they were asked to 
complete a survey using a popular online survey company.   The survey consisted of six questions. 
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Table 2.   Burlington English pilot program weekly survey
Burlington English Pilot
1. Name
2. What is today's date
3. How many minutes did you use Burlington English during the past 7 days?
○ How many minutes did you use Burlington English during the past 7 days?  0 minutes
○ 1-30 minutes
○ 31-60 minutes
○ 61-120 minutes
○ 121 - 180 minutes
○ more than 180 minutes
4. In what ways, if any, do you feel Burlington English is helping your language studies?
Pronunciation
Grammar
  Vocabulary
  Motivation
Other (please specify) 
5. What did you like or not like about using Burlington English during the past 7 days?
6. Do you have any other comments about using Burlington English?
As well as the qualitative data provided by the students, the BE program allows teachers and administrators 
to access data about students use of the program, including times log in, total time using the program, 
progress reports, and more. 
3. Results and Discussion
First, the data collected from students will be examined. Students were asked to complete a survey of six 
questions each week, regardless of having used BE that week. Participants completed the survey five and 
six times respectively which was much fewer times then the 15 agreed to at the onset of the pilot program. 
As will be seen later, this is most likely due to the limited use of BE during the 15-week trial.  In the second 
question, students were asked to give the total amount of time they used the BE during that week.   When 
comparing the students self-reports and the data collected from BE, there was no real difference seen.  In 
question 3, overwhelmingly, both participants reported pronunciation help as the major benefit of BE. 
Building vocabulary and motivation also were selected by both participants as benefits of BE.   The open-
ended responses to questions 5 and 6 further show that participants enjoyed the pronunciation practice. 
Participant 1 writes “ I use this today. i like it! because i can repeat many times and hear my recorded 
voice.”  On two occasions, participants noted that getting used to the software was difficult.  Participant 2 
writes “Sometimes, I recorded keywords, didn't work. It began to check pronunciation, when I'd not recorded 
yet.”
The second set of data comes from the BE as it can collect a wide range of data on participants.   The below 
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table shows an administrator report of the 2 participants use of BE.   Participant 1 studied a total of 1:11 
minutes during the pilot project.  This is roughly the equivalent of the time used during the orientation of the 
program and indicates that the BE was not used at all, or very little by the participant during the 15-week 
period. Participant 2 used BE for a total of nearly 407 minutes (just under 7 hours total).  Again, this is much 
lower than the agreed 1-2 hours per week agreed upon at the beginning of the trail.   As can be seen in Table 3, 
P2 scored an 84% on the material covered.  Which activities she chose to study can also be seen.  She spent a 
total of 35 minutes listening, 92 minutes reading, 106 minutes speaking, 49 minutes on grammar, 110 minutes 
on pronunciation, 12 minutes on spelling and 1 minute on writing. 
Table 3.  Burlington English student data report
From the onset, due to the cost involved, it was felt that the easiest way to use and implement BE would 
be to use it as a volunteer and supplemental way for students to study.  Students that want to use BE 
could purchase a membership and study outside of regular class time. However, as can be seen in the pilot 
program, one participant did not use BE at all and the other under 7 hours over the total of 15 weeks.  There 
may be many factors involved in the very limited use of BE over the period.  Both participants indicated 
that there was very little time in their busy schedule to study an additional 1-2 hours a week. Also, as the 
two participants had no financial investment, and they were receiving no credit, they many have had little 
motivation to use BE as well. With the very limited use over this period, BE was not very effective as a self-
study tool. However, through this trial, many insights were gained.  
This section will outline some of the insights gained through the pilot program.  As was seen, even though 
both participants were keen to use BE, their busy schedules and other factors resulted in very little BE 
usage.  Thus, to truly gain any benefits from BE, perhaps a more effective approach would be to use BE as 
an integrated part of the overall Global Communication department curriculum.  
Table 4 outlines some of the perceived challenges and benefits of using BE at NJC.  These will be described 
in detail below.
Possible Benefits Challenges
• Data Collection/ evaluation and feedback from 
teachers
• Immediate feedback
• Individualized and immediate pronunciation 
feedback
• Standardized evaluation
• Multiple levels – students can work on material 
appropriate to their skill and knowledge level
• Students can work at their own pace
• May not be most effective as a supplemental 
study tool
• Additional Financial Cost
• Availability in the time table
• Teachers willingness to use BE
• If used inappropriately, may reduce teacher-
students and student-student interaction
Table 4.   Perceived challenges and benefits of using BE at NJC
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Major challenges to adopting and using BE will be examined first. Primarily, there would be a significant 
financial cost.  Would students be required to pay the additional fees or would the college need to appropriate 
the funds through the faculty budget?  At roughly 20,00JPY per student per year, the cost for a group of 50 
students would be in excess of 900,000 JPY. Next, as we have seen, if BE is to benefit students, it would be 
best to use it as part of the students curriculum.  A teacher or teachers would need to be willing to make BE 
part of their coursework. Another challenge would be using BE to benefit students without limiting teacher-
students and student-student interaction.  Some training in how to use BE as part of teaching practice may 
be needed.  
Although there are some clear challenges, there is much potential. The BE program offers many 
interesting functions from an institutional standpoint. If offers a multiple levels of flexibility and access. AZ 
(administrator) site access allows an administrator to create classes and assign teachers and students to 
groups.  Administrators and teachers then have access to multiple levels of data such as when and how 
often and how long both teachers and students access the BE online content.  As we could see in Table 3, 
administrators and teachers are able to assign work and monitor student progress. This data allows teachers 
some flexibility in evaluation.  Students can be graded on their mastery of the content as well as the amount 
of time they spend working on the material.  
Another clear benefit is that BE offers various courses, at multiple language proficiency levels in Everyday 
English, American English and ESP areas. This is advantageous for multiple reasons. First, this gives 
teachers and students the freedom to work on appropriate materials to meet language learning goals and 
differences in proficiency, motivation and personal interests.  Students in the same classroom or group could 
potentially work on separate course materials at the same time.  Many teachers would agree that planning 
lessons to fit students is very challenging and often ineffective due to the individual differences within each 
group of learners.   Thus, this could be seen as a benefit to both the teacher and to the students.  
Other real and important possible benefits of BE is related to the student-centered nature of the program. 
The online software is able to provide students with immediate feedback in many areas.  Students are 
prompted, corrected or even given more information when they make errors in grammar, comprehension, 
etc. Perhaps one of the most interested areas of BE is it’s ability to give feedback about pronunciation. 
Often, teaching pronunciation can be very problematic. Many teachers do not have the expertise. Also, it 
can be very difficult to correct pronunciation in the classroom setting without the possibility of embarrassing 
students.  Research done at NJC in the past, has shown that students want to speak with proper 
pronunciation, and they often worry about their pronunciation is incorrect (Roberge, 2012). Thus, BE may 
offer a way for students to focus on being comprehensible.  
4. Conclusions
Although the two participants of the pilot program did not utilize BE as much as was hoped, some insight 
was gained. It would seem that using BE as an integrated part of the curriculum would increase usage and 
thus, theoretically,  be of more benefit to students.   The pilot participants both agreed that they enjoyed 
the flexibility of working at their own pace. They enjoyed practicing and receiving feedback, especially 
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regarding their pronunciation.   From an administrator and teachers perspective, I like the functions 
available to monitor the students’ progress.  BE provides teacher training courses and webinars for it’s users. 
Furthermore, I like that students need to be autonomous in their learning. They need to work through the 
material until they have mastery of the language. I like that BE has the potential to help students improve 
their pronunciation and language skills in a non-threating way. However, I do feel that BE should not replace 
any language classes but rather as an additional tool to promote language learning.  Students still need to use 
and practice language in an authentic manner with their peers and the teachers.  
The greatest challenge is perhaps the financial.  Clearly there are benefits to making BE part of a program. 
Do the benefits warrant investing substantial funds to use BE? 
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